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ABSTRACT 

This eleventh in a seriei of twenty-nine learning 
modules on instructional execution is designed to give secondary and 
postsecondary vocational teachers help in identifying the elements of 
a good lesson summary and skills needed in presenting an interesting 
summary that can help ensure the lesson objectives have teen 
accomplished. Introductory sections relate the competencies dealt 
with here to others in the program and list fcotfc the enatling 
objectives for the four learning experiences and the resources 
required. Materials in the learning experiences include required 
reading, a self-check quiz with model answers, a case script to 
critique, a model critique, performance checklists, and the teacher 
performance assessment form for use in evaluation of the terminal 
objective. (The modules on instructional execution are part of a 
larger series of 100 performance-based teacher education <PBTE) 
self'-contained learning packages for use in preservice or inservice 
training of teachers in all occupational areas. Each of the 
field-tested modules focuses on the development cf one cr mere 
specific professional ccmpetencies identified through research as 
important to vocational teachers. Materials are designed for use by 
teachers, either on an individual or group tasis, working under th^ 
direction of one or acre resource perscns/instr tsctors.) (EM) 
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FOREWORD 



This module l8 one of a series of 100 performance-based 
toicher education (PBTE) learnmg packages focusing upon 
specific professional competencies of vocational teachers me 
competencies upon which these modules are based were iden- 
tified and verified through research as being important to suc- 
cessful vocational teaching at both the secondary and post- 
secondary levels of instruction. The modules are suitable for 
the preparation of teachers in all occupational areas. 

Each module provides learning experiences that integrate 
theory and application; each culminates with criterion refer- 
enced assessment of the teacher's performance of the spec- 
ified competency. The materials are designed for use by indi- 
vidual or groups of teachers in training working under the 
direction and with the assistance of teacher educators acting as 
resource persons Resource persons should be skilled in the 
teacher competency being developed and should be thor- 
oughly oriented to PBTE concepts arKl procedures in using 
th«se niaterials 

The design of the materials provides considerable flexibility for 
planning and conducting performance-based preservice and 
inservice teacher preparation programs to meet a wide variety 
of individual needs arid interests. The materials are intended for 
use by universities and colleges, state depanmerts of educa- 
tion, ^)ost-secondary institutions, local education agencies, and 
othets ''esponsible for the professionar development of voca- 
tional teachers Further Information about the use of the mod- 
ules in teacher education proa rams is contained in three re- 
lated documents Student uum to Using Perfonnence-Based 
Teacher Education Materials, Resource Perso.^ Guide to 
Using Performance-Based Teacher Education Materials and 
Quide to Implementation of Performance-Based Teacher 
Education. 

The PBTE curriculum packages are products of a sustained 
research and development effort by The Center's Program for 
Professional Development for Vocational Education Many in- 
dividuals, institutions, and agencies participated with The Cen- 
ter and have made conVibutions to the systematic develop- 
ment, testing, revision, and refinement of these very significant 
training materials Over 40 teacher educators provided input in 
development of initial versions of the modules; over 2 000 
teachers and 300 resource persons in 20 universities, colleges, 
and post-secondary institutions used the materials and pro- 
vided feedback to the Center for revision and refinement 

Special recognition for major individual roles in the direction, 
development, coordination of testing, revision, and refinement 
of these materials is extended to the following program staff 
James B. Hamilton, Program Director, Robert E Norton, As- 



sociate Program Director, G'en E. Fardia Specialist, Lois Har- 
rington. Program Assistant; and Karen Quinn, Program Assis- 
tant Recoanition is also extended to Krtsty Ross. Technical 
Assistant, Joan Jones, Technical Assistant, and Jean Wisen- 
baugh. Artist for their contributions to the final refinement of 
the materials. Contributions made by former program staff to- 
ward developmental versions of these materials are also ac- 
knowbdged Calvin J Cotrell directed the vocational teacher 
competency t^search studies upon which these modules are 
based and also directed the curriculum development effort 
from 1971-1972 Curtis R, Finch provided leadership for the 
program from 1972-1974 

Appreciation is also extended to all those outside The Center 
(consultants, field site coordinators, teacher educators, 
teachers, and others) who contributed so generously in various 
^ phases of the total effort. Early versions of the matenais were 
developed by The Center in cooperation with the vocational 
teacher education faculties at Oregon State University and at 
th3 Univeralty of Missouri-Columbia. Preliminary testing of the 
materials was conducted at Oregon State University, Temple 
University, and University of Missourl^Columbia. 

Following preliminary testing, major revision of all materials 
was performed by Center Stan with the assistance of numerous 
consultants and visiting scholars from throughout the country. 

Advanced testing of the materials was carried out with assis- 
tance of the vocational teacher educators and students of Cen- 
tral Washington State College; Colorado State University, Ferris 
State College, Michigan, Florida State University, Holland Col- 
lege. P E.I., Canada, Oklahoma State Univers t, Rutgers Uni- 
versity, State University College at Buffalo, Temple University; 
University of Arizona, Univf rsityof Michigan-Flint, University pf 
Minnesota-Twin Cities; University of Nebraska-Lincoln, Univer- , 
sity of Northern Colorado, University of Pittsburgh; University 
of Tennessee. University of Vermont, and Utah State University. 

The Center is grateful to the Nationai Institute of Education for 
sponsorship of this PBTE curriculum development effort from 
1972 through its completion. Appreciation is extended to the 
Bureau of Occupational and Adult Education of the U S. Office 
of Education for their sponsorship of training and advanced 
testing of the materials at 10 sites under provisions of EPDA 
Part F, Section 553 Recognition of funding support of the 
advanced testing effort is also extended to Ferris State College. 
Holland College, Temple University, and the University of 
Michigan-Flint 

Robert E Tayloi 
Director 

The Center for Vocational Fdu cation 
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TMl CeNTCn fOR VOCATIONAL EOUCATiON 



The Gen for Vocational Education's mission is to 
increase the ability of diverse agenci«»s, institutions, and 
organizations to soh/e educalional problems relating to 
hidividual career plannir>g and preparation The Center 
fulfills its mission by 

• Generatir.g knowieage through research 

• Developing educational programs and products 

• Evaluating individual program needs and outcomes 

• inatalting educational programs and productr 

• Operating information systems and services 

• Conducting leadership development and training 
programs 



AA 
VIM 



AMERICAN ASSOCIATION 
FOR VOCATIONAL 
INSTRUCTIONAL MATERIALS 

Engineering Center 
University of Georgia 
Athens. Georgia 30602 

The American Association for Vocational Instructional 
Materials (AAVIM) la an interstate organization of univer- 
sities, colleges and divisions of vocational education de- 
voted to the improvement of teaching through better in- 
formation and teaching aids 
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INTRODr^TION 



A lesson should not just end abruptly when the 
bell rings. It should be brought to a well-planned 
conclusion. 
Just as the 
introduction 
ge^s stu- 
dents ready 
for the les- 
son, the 
summary 
helps ensure 
that students 
have under- 
stood the 
lesson. It 
also pre- 
pares the 
students for 




an assignment, or for the next day's lesson. 

The summary of a lesson should be brief. It need 
not be more than a few minutes at the end of the 
class period during which the teacher reviews the 
basic points of the lesson and interacts with stu- 
dents to ensure that they have understood the 
lesson. The summary is a means of tying the lesson 
activities together into one package so that stu- 
dents leave the lesson with a clear idea of what 
they have accomplished. It is also a means of rein- 
forcing the lesson so that students will remember 
vhat they have learned. 

This module is designed to help you identify the 
elements of a good lesson summary, and to gain 
the skills you need to present an interesting sum- 
mary that helps ensure the lesson objective.^ have 
been accomplished. 
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ABOUT THE MODULE 



Objectives 

TliitlKiil ill i; In an «ctii«f school situation, sum- 
mil0flMMtl^* ^ftHif picformanos will be amtsad by 
)fimmt6ifm pmmtu usInQ ttie Taachsr Pwrformance 
feiUinitrtT Porm, p. 30 (Learning Cxperhnc^ AO. 

Enabling Obfectlvet: 

1 After completing the required reading, demonstrate 
knowledge cr the purposeand methods of summariz- 
ing a lesson (Learning Experience I) 

2 Given a case script of a teacher summarizing a les- 
son critique the performance of that teacher {Learn- 
ing Experience II) 

3. In a simulated classroom or laboratory situat on 
summaMze a lesson (Learning experience III) ' 

Prerequisites 

To complete this moouie, you must have competency in 
developing a lesson plan. If you do not already have this 
competency, meet with your resource person to deter- 
mine what method you will use to gam this skill One 
option IS to complete the information and practice ac- 
tivities in the following module 
• Develop a Lesson Plan, Module B-4 

Resources 

A list of the outside resources which supplement those 
contained within the module follows Check with your 
resource person (1 ) to determine the availability and the 
location of these resources. (2) to locate additional ref- 
erences in your occupational specialty, and (3) to get 
assistance in setting up activities with peers or observa- 
tions of skilled teachers, if necessary Your resource 
person may also be contacted if you have any difficulty 
with directions, or nn assessing your ^iogress at any 
time 



LearnUng Experience I 

No outside resources 

Learning Experience II 

Optional 

A teacher experienced m summarizing a lesson 
whooe performance you can observe. 
A locally-produced videotape of a teacher sum- 
marizing a lesson which you can view for the pur- 
pose of critiquing that teacher's performance 
Videotape equipment for viewing a vdeotaped les- 
son summary 

Learning Experience III 

Required 

2-5 peers to role-play students to whom you are 
presenting a lesson, and to critique your perfor- 
mance in summanzing the lesson If peers are un- 
available, you may present your lesson to your re- 
source person 
Optional 

A resource person to evaluate your competency m 
developing a lesson plan 

Videotape equipment for taping, viewing, and self- 
evaluating your presentation. 

Learning Experience IV 

Required 

An actual school situatfon in which you can sum- 
marize a lesson 

A resource person to assess your competency in 
summanzing a lesson 



Thjs mcxlule covers performance element number 101 from Calvin J 
Cotrell et al , Model Curncula for Vocattonal and Technical Education 
Report No V (Columbus, OH The Center for Vocational Educaticn. The 
Ohio State Unrversjty. 1972) The 384 elements m th»s document form the 
research base for alt The Center's PBTE module development 

For information about the general organization of each module, general 
procedures for their use. and terminology which is common to all 100 
modules, see About Using The Center's PBTE Modules on tlie mstde 
back cover 



Learning Experience I 



OVERVIEW 




Atttr oomptetino th« requirwd rMding, damonstrato Icnowledge of ttw 
IHiipOM iiid rrwthods of •ufVHMfWno ft iMwn. 



Yby wW be iMd ing the trif onmtkm ahact, 8u^^ 




Ytej^witi be demangtreting knowledge oMtie purpoee and mMhods of 
8imm»^iri9[a iasaon by complating th# Setf-Cheek, pp. 7*-8* 




You will be evaluating your competency by comparing your completed 
Self-Check with the Model Anawers, p. 9. 



Activity ^ information concerning the purpose of a lesson summary and 

methods of giving 3 summary, read the following Information sheet' 



SUMMARIZING A LESSON 

The purpose of a lesson summary is to condense 
the lesson into a few basic points that can be 
quickly presented iO the students to make sure 
they have understood the lesson. The summary 
usually concludes the lesson. However, there are 
times when a ^uick summary of the key points 
made in a segment of the lesson may provide 
needed clanfication. Therefore, the teacher must 
be observant throughout the lesson to determine 
when students are ready to summarize. The sum- 
mary should be brief, but adequate time should be 
allowed to answer any student questions that 
might arise. 




As a review, the summary is a way of reinforcing 
the lesson and drawing it together. At the same 
time, it is a means of obtaining student feedback to 
determine whether the lesson has been under- 
stood. There are times when the teacher will pro- 
gress through the lesson unaware of loose ends or 
unanswered questions in the minds of his/her stu- 
dents. This happ*)ns because students often hesi- 
tate to raise questions in the middle of a lesson 
The summary period is an Invitation for students to 
ask questions, and eJS opportunity for the teacher 
to tie up loose ends and to clarify any points which 
were misunderstood. 

A summary should not be thought/m as ba- 
add-on at the end of a lesson whirh seryes only to 
reiterate the basic points covered in theies*dCK A 



ERIC 



summary is more than a review. It should extend 
the iesson, rather than merely restate it, and it 
should suggest wi ys that students can apply the 
learning to previous learnings. It should further 
students' understanding by allowing them to re- 
flect on what they have learned and look forward 
to what they will learn. In addition, it should always 
include opportunities to obtain student feedback. 
This feedback is needed if the teacher is to know 
whether the students have understood the mate- 
rial presented in the lesson. 

One method of obtaining student feedback is to 
ask B\ the end of the lesson if there are any ques- 
tions.^ If students do not readily volunteer ques- 
tions, the teacher may want to pose questions to 
students. These questions can require them to an- 
swer with statements that summarize the basic 
points covered in the lesson. An informal quiz is | 
another good way to summarize. Students can 
exchange papers and grade each other's quizzes, f 
or the teacher can have each student grade his/her 
own quiz, as the correct answers are discussed 
and explained. 

In addition to asking direct questiorf^ which 
have clear-cut answers, a teacher mighi want to 
conclude the lesson with an open-ended question 
which gets students involved in a class discussion. 
The teacher should bring the discusston to a con- 
clusion that focuses on the lesson objectives and 
incorporates students' comments. The teacher's 
role during a summary discussion should be that 
of a moderator to ensure that the basic points of 
the lesson are brought out in a logical, orderly 
sequence 

If students are good note-takers, the teacher 
might want to ask a student to refer to his/her 
notes to summarize the lesson for the rest of the 
class. Or, the teacher could write major points or 
headings on the chalkboard and let students com- 
pare their note$ with the teacher's Two other ways 
of summarizing are to make a transparency of the 
major points and project it for the class at the end 



1 To gain sKtll in employing oral questioning techniques, you may wtsh 
to refer to Module C-12. Employ Or*/ OuBStfnning TechniquM 



of the lesson, or to prepare 8 handout covering the 
major points and distribute it at tne conclusion of 
the lesson. 

y In addition to reinforcing or clarifying the les- 
son, the summary can also be useful us a Ic^qe to 
guide students from one lesson to the r»ext. The 
summary can be used to highlight l<ey questions 
which will lead into subsequent lessons, or to 
motivate students to t>egin an assignment. 

What^r r leans the teacher employs to sum- 
marize a lesson, he/she should remember that the 
main purpose for summarizing a lesson is to en- 
sure that etuctenta have mastered the lesson ot>- 
{eethree. Only by obtaining student feedbaci^ can 
the teacher be certain that the lesson has been 
understood. 



re 




■ Activity J 



The following items checl< your comprehension of Ihe material in the 
information sheet. Sum.narizing a Lesson, pp. 6-7. Each of the four items 
requires a short, essay-type response. Pease explain fully, but briefly 



SELF-CHECK 

1. If the basic points are clearly explained during a lesson, why js a summary needed? 



2. How can a teacner get students involved in summanzing a lesson? 



3. What types of activities, besides ^ question-and-answer period, can a teacher plan to summarize a 
lesson? 



4 Mr. Jones is a vocational teacher who believes that a summary should be included in a lesson only if 
there is enough time before the bell rings Usually, he just passes out a written summary of the lesson 
at the end of class. What is wrong with Mr Jones' method of summarizing a lesson*? 
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Compare your /written responses on the Self-Check with the Modef An- 
swers given below Your responses need nut exactly duplicate the mode! 
responses, however vqu shou'd hdve covered the same major points 



MODEL ANSWERS 

1 . A summary is a good way to reinforce the basic 
points of the lesson, even if they have already 
been understood during the lesson Therefore, 
a summary should be an important part of a 
lesson. However, it should not be used just to 
reinforce. A summary also should be used to 
further student understanding of material pre- 
sented by tying together the different parts of a 
lesson. In addition, a summary should help stu- 
dents apply the new material to what they al- 
ready know. Another reason for including a 
summary in the lesson is to give students a 
chance to react to the lesson Without student 
feedback, a teacher cannot be certain that stu- 
dents have understood the lesson 

2 There are three basic ways to get students in- 
volved in summarizing One way is to review the 
basic points of the lesson end ask it there are 
any questions. Another way is for the te acher to 
ask questions which require students to answer 
with statements that summarize the lesson The 
teacher may also involve stuoents in summariz- 
ing by giving an •'^^ormal quiz and then discuss- 
ing and explaining the answers with student 
interaction 

3. A class discussion is a good way to summarize 
a lesson, provided that the teacher ensures that 



the important points covered in the lesson are 
brought out during the class discussion 
Another method of summarizing is to ask a 
student to use his/her notes to review the basic 
points of the lesson for the rest of the class. Or. 
the teacher may want to outline the lesson on 
the chalkboard or prepare a transparency, and 
let students check to see if their notes are com- 
plete 

If the lesson mcluoes a handout, the teacher 
could include a written summary of the lesson 
in the handoui so that as students read the 
handout, they aico review the lesson An infor- 
mal quiz at the conclusion of the lesson is 
another good way to summarize. The teacher 
can go over each question after s' Jdents finish 
the quiz, and answer any questions which arise 

4 Mr Jones' method of summarizing a lesson 
does not allow him to get student feed oack and 
to answer student questions. A summary 
should be more than a simple review of the 
lesson. It should allow students to t .ink about 
what they have learned, to reflect on how trie 
lesson relates to other lessons, and to make 
sure they really understand the imp itant 
points of the lesson 



LEVEL OF PERFORMANCE: Your completed Self-Check should have covered the same major points 
as the model responses If you missed some points or have quesUons about any additional points vou 
made, review the material in the information sheet, Summarizing a Lesson, pp 6-7, orcheck with your 
resource person If necessary 
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Learning Experience I! 



oviRview 




YlMwMbtifillifi9llit(^a(^ / 



. YouwM&lim^ll9iriM|to>^i^BPQHfv 



iMiiflA In miiirtiiiiiiiiwi a ^mmii iw j^ncHlMi MUf Miiittitli#Mttflu^ 

With th« MoM Crmqut. p. 10. % 




AciMty 




You may wish to vi«w • toeaily-protfuQtctvWtotapeof ftiM»litr tum^^ 
Inc • Itsaon, and to criticiM tNM ta«^a pMlomumoa. 
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Activitv ^ 



The following Case ^ .ipt presents a summary cf a lesson cn job inter- 
views Ms Yaeger, a vocational teacher, is making use of a quostion-and- 
answer period to summarize the lesson. With the criteria for a good lesson 
summary in nnmd, read the Case Script 



CASE SCRIPT 

Ms. Ya«g«r: 

Well, class, that concludes my talk on job inter- 
views. I think we've all just seen how important 
the inten/iew is m getting a job We've also dis 
cussed some things that each of you can do tc 
ensure the success of the interview that you may 
be having one day Now, who can tell me some of 
the things a person needs to remember about 
the interview'^ 

Shawn: 

A person who is interviewing for a job should be 
on time for the interview Besides the fact that it 
leaves a bad impression if the interviewee is late 
it's rude 



Shawn What else JS there to re- 



Ms. Ya«ger: 

Good point 
member"^ 

Maria. 

Good grooming and postui^e leave a good im- 
pression With the mterviewe- 

Mt. Yaeger: 

Yes It" s not a good idea to walk in looking like 
you jusl got out of physical education class An 
employer wants to feel confident that a prospec- 
tive employee will always look clean and pre- 
sentable on the job What else'' 

Jared: 

Talk clearly and don \ act nervous If you shake 
too much you II make the interviewer uncom- 
fortable and ne or she won t like that 

Amunda 

You ve got to know sorriethmg abou^ the firm 
before you waiK into the interview so you knew 
what you re talking about 

Ms, Y^egar: 

But you don t v^an to run the interv either 
What if the interviewer ^ays something and you 
don t hke it ' 



Ms. Yaeger: 

Yes, but why, Vic'' 

Vic: 

Well, It's the intorviewer > ban '^'^ * I mean, 
what he or she says, gor rviewer's 

running the interview — n ^?^on looking 
for the job 

Ms. Yaagar: 

Right Any other points'? 

Coilaan: 

It's also a good idea to be ready to hst some of 
your personal interests— things you like to do It 
helps the interviewer to know if you're well 
rounded 

Ms. Yaeger: 

Good Would It be bad to include some of your 
goals. Coi^.-en'' 

Colleen: 

It might be a good idea, It might give the inter- 
viewer the idea that you have a head on your 
shoulders 

Ms. Yaeger: 

That's the type of '^pression /ou want to 
leave — that you know h'^w to think for yourself. 
Have V e forgotten an .hing'' 



can you help us 



Vic, 

It s not a good tdej u 
she IS wrong 



thf» pe^*=^on \p.d\ he o 



No response 

Ms. Yaeger: 

Well what about salary'' Paul 
with this poinf? 

Paul: 

You snould know what salary you wou':* '*ke to 
receive before you go into the interview Oh, and 
also, you should have tried to find out the inter- 
viewer's name before the interview It makes the 
interview more personal, and a'^^o he^ps com- 
munication 

Ms. Yaeger: 

Speaking of communication you should be able 
to pick up certain cues from the interviewer — 
like when to leave Don t overstay your welcome 
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Jartd: 

WbH. what about tests you have to take when 
applying for jobs? They scare me. 

Ms. Ya^ftar: 

Good point. Don't worry about them— a little 
nervou8n<7SS even helps. You don't want to ap- 
^)ear overly confident What purpose do these 
tests serve? 

Cacii: 

They heln the employer find out if you're qual- 
ified for osition. I'm curious about something, 
Ms. Yaeger. When you leave — what if you're not 
sure if you've been hired'? What do you do'? 

Ms. Yaagar: 

Anybody know*? 

Collaan: 

Shouldn't you ask if you can call back to find 
out? 

Ms. Yaagar: 

That's right What about if you are hired'? 



Matthew: 

Well, you've got to find out when and where you 
work. You also have to know who to report to 
and how much you'll be earning 

Ms. Yaagar: 

Are there any more points that we missed? No*? 
Any questions? No? I think we just had a very 
good discussion on job interviews and we re- 
freshed our memories on all the important 
points to remember. Now that we understand 
interviews, tomorrow we will use what we have 
learned in role-playing situations. 

Bell rings 

On your way out, please pick up a copy of a 
summary sheet that I have prepared on today's 
lesson. I think it will be a good thing for you to 
keep as a reminder when you go job-hunting. 
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Below is a Critique Form with questions to guide you in preparing a written 
critique of Ms. Yaeger's competency in summarizing a lesson. Read each 
question, and indicate by circling the YES or NO, whether or not Ms. 
Yaeger accomplished each item. Briefly explain your responses in the 
space provided for comments below each item. 



CRriQUE FORM 

1. Did the teacher appear to allow adequate time for the summary? YES NO 

Comments: 



2. Did the teacher appear to condense the important points covered in the YES NO 
lesson into a orief summary? 



Comments: 
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3. During the summary, did the teacher review all the important points covered YES NO 
in the lesson? 

Comments: 



4. Did the teachar tie the important points together in a logical sequence*? YES NO 
Comments: 



5, Did the teacher involve students in summar.zing the lesson*? YES NO 

Comments. 



Q 15 
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6» Did the teacher encourage students to ask questions, make comments, or 
express ideas during the summary'' 



Comments: 



YES 



NO 



7, Did trie teacher use students' answers/comments, or ideas to reinforce or 
clarify the important points of ^he lesson'? 



YES 



NO 



Comments: 



8, Did the teacher use students' answers and comments to determine whether YES NO 
the students understood the lesson'? 

Comments 
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9. Did the teacher indicate the relationship between this lesson and future (or YES NO 
past) lessons? 



Comments: 



10. Did the teacher leave students with a clear idea of what they accomplished YES NO 
during the lesson'? 

Comments 
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Compare your completed written critique of the Case Script with the Model 
Critique given below. Your circled responsas should exactly auplicate the 
model responses Your written comments need not exactly duplicate the 
model comments; however, you should have covered the same major 
point;>. 

O 



MODEL CRITIQUE 

1. YES. The teacher allowed enough time for 
students' questions and comments to be 
thoroughly expressed. 

2. YES. There are two basic question-and- 
answer methods. Tho teacher can summarize 
the basic points in the lesson and then ask if 
th ire are any questions; or, the teacher can 
ask questions which require answers that 
summarize the lesson. Ms. Yaeger is using the 
second method which, although it requires 
more time than the first method, is still brief 
and concise. 

3. Since the script does not reveal the entire les- 
son, we do not know whether the teacher in- 
cluded all the important points. However, we 
can say that she appeared to include many 
important oointo. 

4. YES. The teacher followed a logical, coher- 
ent line of questioning, leading students 
chronologically through the steps of the job 
interview. 

5. YES The teacher's entire summary is based 
on student feedback, although she did pre- 
pare a summary sheet for their future refer- 
ence 



S. YES. The teacher is very receptive to students' 
comments, using them as cues to ask further 
questions. 

7. YES. During the summary, the teacher con- 
stantly reinforces students with "right," and 
"good." As students answer, she rephrases 
their answers and asks further questions to 
clarify important points. 

8. YES. This type of summary — the question- 
and-answer period — is an excellent learning 
activity for both the students and the teacher. 
The teacher can determine, on the basis of 
student feedback, how well students have un- 
derstood the lesson and what points still need 
to be clarified. 

9. YES. At the end of the summary, the teacher 
ga\^ a brief explanation of how this lesson ties 
into the next lesson 

10. YES The summary emphasized those.things 
students should do during and after a job 
interview. The amount of student feedback 
during the su Timary, and the correctness with 
which students responded to the teacher's 
questions, indicated that students grasped 
the important points covered in the lesson. 



LEVEL OF PERFORMANCE: Your circled responses should have exactly duplicated the model re- 
sponses. Your wntten comments should have covered the same major points as the model comments. If 
you missed some points or have questions about any additional points you made, review the material m 
the information sheet, Summarizing a Lescon, pp 6-7, or check with your resource person if necessary 
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Optional 
Activity 



I 



You may wish to arrange through your resource person to observe a 
teacher skilled in making lesson summaries. You may need to contact this 
person to request permission to visit the class and to arrange the best time 
for your visit. Observe what procedures and techniques this teacher uses 
in summarizing a lesson. You night also wish to discuss with the teacher 
how he/she plans for sun^marizing. 




Your institution may have available videotapes showing examples of 
teachers summarizing lessons. If so, you may wish to view one or more of 
these videotapes. You might also choose to critique the performance of 
each teacher in summurizing a lesson, using the criteria provided in this 
module, or critique forms or checklists provided by your resource person. 
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Learning Experience III 



OVERVIEW 




Ifl a limuMMl danroom or iaboratory titiwtion, sunHnariz» a laeson. 



ViwwBtfaaitli clln oaittHlantptriOfwa n o aofc tt cB^ 
■ papi i l» aitd,aa»ae4BQ.in(Kil»tao.ardi w rt c^ 






JTou may wish^tohi(¥« your rMOuroe pmon r«vi«^^ adfquacy of y^^ 
plan. . 



You will be aetocting, obtainlfKi. or prtparlno the nfUiterMs naedad for you r 
pfMCNfitation 



You will be preMnting the le^aon to a group of peera, or to your resource 
person. / 



You may wish to record your prsserrtation on videotape for self-^lvaluation 
purpoeee. 



Your competency In summarizing a lesson will be evaluated by your peers, 
or by your resource person, using the Summary Checklist, pp. 25-35. 
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If you vW«ottpe your prwentatton. you may wish to ovaluate your own 
ptrformanca. o«in9 the Summary Checkliat, pp. 25-35. 
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Select a student performance objective in your occupational specialty. For 
the purposes of this activity, it would be helpful to limit your selection to an 
objective that would normally require 15-30 minutes to achieve in a lesson. 

Prepare a detailed lesson plan for achieving the objective you have 
selected which includes an explanation of the techniques you will use to 
summarize. Instead of developing a lesson plan, you may select a lesson 
plan that you have developed previously, and adapt that plan, giving 
special attention to the lesson's summary. 



You may wish to have your resource person review the adequacy of your 
plan. He/she could use the Teacher Performance Assessment Form in 
Module B -4, Develop a Lesson Plan, as a guide. 



Based on your lesson plan, select, obtain, or prepare the materials you will 
need to make your presentation. 



In a simulated classroom or laboratory situation, pre,sent your lesson to a 
group of two to five peers These peers will serve two functions : (1 ) they will 
role-play the students to whom you are presenting your lesson, and (2) they 
will evaluate your performance in summarizing a lesson. If peers are not 
available to you, you may present your lesson to your resource person. 



If yoi ^ish to seif-evaluate, you may record your performance on videotape 
so you may vie,v your own preser\tation at a later time 



Multiple copies of the Summary Checklist are provided in this learning 
experience Give a copy to each peer, or to your resource person, before 
making your presentation m order to ensure that each knows what to look 
for in your summary However, indicate that during your presentation, all 
attention is to be directed toward you, and that the checklists are to be 
completed after the lesson is finished. You should also indicate that their 
evaluation will focus on the \esso^ s summary 



If you videotaped your lesson , you may wish to self-evaluate using a copy of 
the Summary Checklist 
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SUMMARY CHECKLIST 



Dlr«cliont: Place an X in the NO, PARTIAL, or FULL box to indicate that 
each of the following performance components was not accomplished, - 
piurtlally accomplished, or fully accomplished If. because of special cir- 

cumetances, a performance component was not applicable, or impossible 

to execute, place an X in the HI A box 



LLVEL OF PERFORMANCE 















In eummartzing the lesson, the teacher: 

-^t^ aiiovved adequate time for the summary 


□ 


□ 


□ 


□ 




condensed the important points covered .n the lesson into a bnef 
summary .... 


□ 


□ 


□ 


□ 


3. 


reviewed all the important points covered in the le^n 


_ — 1 

□ 


1 — 1 

□ 


1 — 1 

□ 




4 


tied the Important points together m a logical sequence 


□ 


□ 


□ 


□ 


5. 


involved students in summanzing the lesson 


□ 


□ 


□ 


□ 


6, 


encouragecTstudents to ask questions, make comments, or express 
ideas during the summary 


□ 


□ 


□ 


□ 


7, 


used students' answers, comments, or ideas to reinforce or cianfy the 
important points of the lesson . 


□ 


□ 


□ 


□ 


8. 


used students' answers and comments to determine whether the 
students understood the lesson 


u 


□ 


□ 


□ 


9. 


indicated the relationship between this lesson and future (or past; 
lessons 


□ 


□ 


□ 


□ 


10, 


left students with a clear idea of what ♦hey accomplished aunnc/ the 
lesson 


□ 


□ 


[Zj 


□ 



LEVEL OF PERFORMANCE: All items must receive FULL or N. A responses If any item receives a NO 
PARTIAL response the teacher and resource person should .met to determine what additior^ai activities the 
teacher needs to complete m order to reach competency in the weak area(s) 
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SUMMARY CHECKLIST 



DIrtctlont: Place an X in the NO, PARTIAL, or FULL b^x to indicate that 

Mch of the following performance components was not accomplished. 

partially accomplished, or fully accomplished If, because of special cir- ^^''^ 
cumstancas, a performance component was not applicable, or impossible 



to execute, place an x in the N/A box 



LEVEL OF PERFORMANCE 



In aummarfadng the la^aon, the teacher: 

1. allowed adequate time for the summary 

2. condensed the important points covered m the lesson into a brief 
summary . 

3. reviewed ail the important pom's covered in the lesson 

4. tied the important points together in a logical sequence 

5. involved students in summanzing the lesson < 

6. encouraged students to ask questions,, make oomrrients. or express 
ideas during the summary ' 

7. used students' answers, comments, or ideas to reinforce or clarifyTne 
important pomts of the lesson ^ 

8 used students' answers and comments to determine whether ^e 
students understood the jesson 

^© 

9. indicated the relationship between tnisjesson and future {or past) 
lessons 

10. left students with a clear idea of what they accomplished during the 
lesson 



LEVEL OF PERFORMANCE: Ail items must receive FULL or N/A responses If any item receives a NO. or 
PARTIAL response, the teacher and resource person should meet to determine what additional activities the 
teacher needs to complete m order to reach competency ti the weak area(s) 











□ 


□ 


n 


□ 


□ 


□ 


□ 


□ 


r~n 

□ 


— — 

□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


n 


□ 


□ 


□ 


□ 


□ 


□ 
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SUMMARY CHECKLIST 



CNrtctionr Place an X in the NO. P \RTIAL. or FULL box to indicate that 

each of jhe following performar.o« components was not accomplished, 

partially accomplished, or fully accomplished. If, because of specia! cir- ^'^'^ 

cumstances, a performance component was not applicable, or impossible 

to execute, place an X in the N/A box. 



LEVEL OF PERFORMANCE 











/ 




In tummartzing the iMson, the teacher' 

1. allowed adequate time for the summary 


□ 


□ 


□ 


□ 


2. 


condensed the important points covered in the lesson into a brief 
stimmary 


□ 


□ 


□ 


□ 


3. 


revievved all the important points coverea m the lesson . . 


□ 


□ 


□ 


□ 


4. 


tied the important points together in a logical sequence 


□ 


□ 


□ 


□ 


5. 


involved students in summarizing the '3SSon 


□ 


□ 


□ 


o 


6. 


encouraged students to ask questions, make comments, or express 
ideas during the summary 


□ 


□ 


□ 


□ 


7. 


used students' answers, comments, or ideas to reinforce or clarifv the 
important points of the lesson 


n 


□ 


□ 


□ 


8. 


used students' answers and comments to deter, une whether the 
students understood the lesson 


□ 


□ 


□ 




9. 


indicated the relat'onship between this lesson and future (or past) 
lessons 


□ 


□ 


□ 


□ 


10. 


left students with a clear idea of \/hat they accomplished during the 
lesson 


□ 


□ 


□ 


□ 



LEVEL OF PERFORMANCE: All items must rec. FULL, or N/A responses If any item receives a NO or 
PARTIAL response, the teacher and resource per should meet to determine what additional activities the 
te^'cher needs to complete in order to reach compete^ y in the weak area(s) 
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SUMMARY CHRCKLiST 



Directions: Place an X in the NO. PARTIAL, or FULL box to indicate that 

each of the following performance components was not accompliiihed, 

partially accomplished, or fully accomplished. If, because of special cir- 

cumstances. a performance component was not applicable, or impossible 

to execute, place an X in the N/A box. 



LEVEL OF PERFORMANCE 











/ 




In eummerWng the leeson, the teccher: 

1. allowed adequate time for the summary 


□ 


□ 


□ 


□ 


2. 


condensed the important points covered in the lesson into a brief 
summary . . . . 


□ 


□ 


□ 


□ 


3, 


reviewed all the important points covered in the lesson . . . 


□ 


□ 


□ 


□ 


4, 


tied the important points together in a logical sequence 


□ 


□ 


□ 


□ 


5, 


involved students in summarizing the lessen 


□ 


□ 


□ 


□ 


6. 


encouraged students to ask questions, make comments, or express 
ideas during the summary 


□ 


□ 


□ 


□ 


7, 


used students' answers, comments, or ideas to reinforce or clarify the 
important points of the lesson 


□ 


□ 


□ 


□ 


8. 


used students answers and co.),ments to determine whether the 
students understood the lesson .... 


□ 


□ 


□ 


□ 


9. 


indicated the relationship between this lesson and futuie (or past) 
lessons 


□ 


□ 


□ 


□ 




left students with a dear idea of what they accomplished dunng the 
lesson 


□ 


□ 


□ 


□ 



LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses. If any item receives a NO. or 
PARTIAL rasponse, the teacher and resource person should meet to determine what additional ac tivities the 
teacher needs to complete in order to reach competency in the weak area(s). 
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SUMMARY CHECKLIST 



Dirtctioffit: Place an X in the NO, PARTIAL, or FULL box to indicate that 

each of the following performance component*' was not accomplished, 

partially accomplishec^. or fully accomplished. If, because of special cir- ^'^"^ 

cumstances, a performance component was not applicable, or impossible 

to execute, place an X in the N/A box. R«tourc* Person 



LEVEL OF PERFORMANCE 



In MfmiMirtztng the iMSon, the teachar: i — i i — i i — i r— i 

1. allowed adequate time for the summary I | | | | | LJ 

2. condensed the important points covered in the lesson into a brief r— i r— i r— i r~| 
summary I I | || I LJ 

3. reviewed all the important points covered in the lesson . . □ □□ □ 

4. tied the important points together in a logical sequence . . □ □ □ □ 

5. irwolved students in summanzing the lesson □ □ □ □ 

6. encouraged students to ask questions, make comments, or express i — i r— i i — i 
ideas during the summary . . , . ... I I I I I I L J 

7. used students' answers, comments, ondeas to reinforce or clanfy the i— i i — i i — i r~i 
important points of the lesson I I I I I I LJ 

8. used students' answers and comments to determr^e whether the i — i r— i | — i r— i 
students understood the lesson . . , i I i I I I LJ 

9. irKlicated the relationship between this lesson and future (or past) i — i i — i i — \ r— i 
lessons ... LJ LJ LJ LJ 

10. left students with a clear idea of what they accomplished during the i — i r — i j — i r— i 

lesson .... LJ LJ LJ LJ 



LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses. If any item receives a NO. or 
PARTIAL response, the teacher and resource person should meet to determine what additional activities the 
teacher needs to complete in order to reach competency in the weak area(s). 
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SUMMARY CHECKLIST 



Directions: Place an X in the NO. PARTIAL, or FULL box to Indicate that 

each of tha following performance components was not accomptished. 

partially accomplished, or fully accomplished, if, because of special cir- ^^^^ 
cumstancas, a performance component was not applicable, or impossible 



to exacuta, place en X in the N/A box. Resource Person 



LEVEL OF PERFORMANCE 



In aummarizing tha laaaon. ttia teacher: 

1 allowed adequate time Tor the summary 



2. condensed the important points covered in the lesson into a brief 
summary 

3. reviewed a!l the important points covered in the lesson 

4. tied the Important points together in a logical sequence 

5. involved students in summarizing the lesson 



6. encouraged students to ask questions, make comments, oi express 
' ideas during tlie summary 

7. used students' answers, comments, or ideas to reinforce or clarify the 
important points of the lesson 

8. u9od students' answers and comr. .:s to determine whether the 
students understood the lesson 

9. indicated the relationship between this lesson and future (or past) 
lessons 

10. left students with a clear idea of what they accomplished dunng the 
lesson 



UEVEL OF PERFORMANCE: All items must receive FULL or N/A responses. If any item receives a NO. or 
PARTIAL response, the teacher and resource person should meet to determine what additional activities the 
teacher needs to complete in order to reach competency in the weak area(s). 







J* 




□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


1 — ; 

u 


1 1 

u 


1 — 1 

□ 




□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 
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Learning Experience IV 



FINAL EXPERIENCE 




In an actual ichool tNuaflofi,* summarise a lesson. 



Summariza a laaaon to a claaa you are raaponaibia for taaching. This wilt 
inchida— 

• salacting an obi*ctiva(s) from your occupational apaciatty 

• salacting, modifying, or ciavaldf>inQ a datailad laaaon ^vt lor ac^ 
^ compilahlng ttw objactiva(s) ^ ^ 

• paying apacial attantion to 9m davalopmant of tha iaason summary 
and tha tachniqua(s) you wUI uim to siimmariza 

• praaanting your lasson to tha^^lM 

NOTE: Your rasou*^ parson mayli^Mt you to sutHnft your wrtttsn lasson 
plan to htm/ har for avaluatjcg balora you pcaaant your laason. it may t>e 
halpftfTfprybur rasourca pariDn te uy 4haJlBy^JmmJtedul^ 
Oavatop a /.asson Plan, to guida hts/hor avaluation> 



Arrange in advance to have your reaourca person observe your praasnta- 
tion. 

Your total competency will be assessed by your resource4>erson, using the 
Teacher Performa:ice Assessment Fonii, p. 3g. 

Baaed on the cr.'taria specified in this assessment Instrument, your re- 
source person will determine whether you are competent in summsrizing a 
lesson. 



*For « dafinitton of ' actual school situation, see the inside back cover 
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TEACHER PERFORMANCE ASSESSMENT FORM 

SummariM a Lesson (C-11) 



DhnteHofie: Indicate the level of the teacher's accomplishment by placing 

•n X In the appropriate box under the LEVEL OF PERFORMANCE head- ^itV 

lr*g. If, because of special circumstances, a performance component was 

not applicable, or impossible to execute, place an X m the N/ A box ^^^^C^^lloT 



LEVEL OF PERFORMANCE 



In summarizing tha lation, the teacher: 

1. allowed adequate time for the summary 

2. condensed the important points covered m the lesson 
^ into brief summary . 

3. r0\'iewed*all the important points covered m the lesson 

4. tied tfw important points together in a logical sequence 

5. involved students in summarizing the lesson 

6. encouraged students to ask questions, make comments, 
or express ideas during the summary 

7. used students' answers, comments, or ideas to reinforce 
or clarify the important points of the lesson 

8. used students* answers and comments to determine 
whether the students und'^rstood the les^-on 

9. indicated the relationship between this lesson and future 
(or past) lessons 

10. left students with a clear idea of what thsy accomplish d 
during the lesson 



LEVEL OF PERFORMANCE: All items must receive N A. GOOD, or EXCELLENT responses If sny item 
receives a NONE, POOR, or FAIR response, the teacher and resource person shouiu meet to determine 
what additional activities the teacher needs to complete m order to gam competency m the we^k area(s) 





i 


<f if 


J 

cr 


v 


LI 




1 — 1 1 — 1 


r-i 
U 


1—1 

u 


□ 


□ 


□ □ 


a 


□ 


□ 


□ 


□ □ 




□ 


□ 


□ 




i 




□ 


□ 


□ □ 




□ 


□ 


□ 


□ □ 


□ 


□ 


□ 


□ 




□ 




□ 


□ 


□ □ 




□ 


□ 


□ 


□ □ 


□ 


□ 


□ 


□ 


n □ 


□ 


□ 
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ABOUT USING THE CENTER'S PBTE 
MODULES 



Organlzatloh 

E^h module is designed to help you gam competency 
in a particular skill area considered important to teach- 
ing success A module is made up of a series of learning 
expe ^nces. so ^ providing background information 
some providmc, practice experiences, and others com- 
bining these two functions Completing these experi- 
ences shoukJ •nable you to achieve the terminal objf-c- 
tive in the final learning experience The final experience 
tn each module always requires you to demor.str'ite the 
skill m an actual school situation when you are an ;ntern 
^ s?udent teacher, or an mservice teache 

Procedure 

Modules are designed to allow you to mdividuali/ )ur 
teacher education program You need to takeon!\ those 
modules covenng skills which you do not alreaay pos- 
sess. Similarly, you need not complete any learning ex- 
perience withm a module if you already havo the skiM 
needed to ccTiplete it Therefore before taking any 
module, you should carefully revir.w M ) the Introduction 
(2) the Oojectives listed on p 4, (3) the Overviews pr 
ced'ng each learning experience and (4) the Final Ex- 
perience After companng you r present needs and com- 
petencie^with the information you have f-^-^ri m these 
section^, you should be ready to make ^ne ( * *i^e foMow- 
ing ^cisions 

• that you do not have the competencies tndicated 
and should complete the entire module 

• that you are competent }n one or more t^'^ 
''tbiing objectives leadmg to the final learning ex- 
perience an*^ »hus can omtt that (those) Ir drning 

i^Derience(S) 

.-nat you are already competent ,n this a'-ea and 
ready to comOleie the fmal learning experience i*-^ 
order to test out 

• that the module is mappfopr^atn \o yc^jr needs at 
this t^me 

When yo'< are ready to take the final learning expenenre 
and have access to an actual school situation ma^e the 
necessary arrangem<^nts with your resource pei'son if 
vou do no* compliie the fmai experj'^nce successfully 
meet with your res<^urce per^.nn and arrange d) to re- 
peat ♦he experience c (2i cor^ (Or review) previous 
sections of the* module or *-»r related activities- 
sugge?* d by your rt'source per'^ be*''p ^emoti^to 
re^'^t e final experience 

Options for recycling are also avaiiabip m f^ach of the 
learning experiences preceding ihf- fincJ pxpe-ien-^ 
Anv time /ou do not meet ♦he mm nnum levei of per*. • 
mance required to meet an obiectiv'*^ you and iow 
source person may meet to select activtties to f-^-Mp v , 
reach comoetency This could mvo've (1) comai»-"iing 
parts of the modulp previously skiop^^d |2) repeating 
activities (3) reading supplementary r^ uircrs or com- 
pleting additional activities suggested -he resource 
person, (4) designing your own learning experiencp or 
(5) completing some other acnvnv buqgested t:v y'ou 
you) resource person 



Terminology 

Actual School Situation . refef'S to a sit- jiion m 
which you are actually working with and * sponsible 
for. secondary or post-secondary vocation ^oents in 
a real school An intern, a student tea^^her. or an m- 
service teacher would be functioning in an actual school 
Situation If you do not have access to an actual scnool 
Situation when you are taking the module, you can cprK- 
plete the module upto the final learning experience You 
would then do the fmai learning experience later, i e , 
when you have access to an actual school situation 
Alternate Activity or Feedback refers to an item or 
feedback device which may tubttttute for required 
Items which, due to special circumstances, you are un- 
able to complete 

OrcLpational SpeclaKy refers to a specific area of 
preparation withm a vocat'onal service area (e g the 
ser\ice area Trade anc' "stnai Education includes 
occupational specia'^ie "^h as jtomobde me- 
chanics, welding, and ele*. -ity) 
Optional Activity or Feec^ack refers to an item 
wtvch IS not required but which is designed \q supple- 
ment aiid ennch the required items in a learning experi- 
ence 

Resource Person refers to the person in charge of 
your educational program the profers ^ instructor 
admin*^ ator supervisor, or cooperating supervising 
classroom teacher who is guiC ng you in tak.ng ihis 
module 

Student refers to Kie person**who is enrolled and 
receiving instrMCtion m a secondary or post-secundany^ 
educational institution 

Vocational Service Area refers to l major vocational 
field agricultural education business office educa- 
tion distributive education health occu -nations ed'jca- 
tion home economics ecucafion industrial arts edi' 
cation technical educaiion or trade and r^dustnai edu- 
cation 

You or the Teacher refers tr. the pe''sor who <s ta^ 
ing the module 

Levels cf Performar ^ for Final Assessment 

N?A The critt was not met because it was not 
applicable to the situation 

None No attempt was rnade to meet me critpnor^ 

r«stiHjuqh it was re'event 

Poor The teacher is unable to perfo n'^ \\ is sKiH 
has only very limited ability to perform it 
Ftir The teacher is unabie to perfOTi tms skill m an 
acceptable manner b^t ha^ some ability to pc^fnrm it 
Good The teacher is able to perforrr this skill in an 
effective manner 

Excellent The teacher at}le to pe.'^:^'-rn this, skdl m a 
very effective manner 



Titles of The Center's 

Pdfformance-Based Teacher Educatidn Modules 



CtHtory A: Pvofram Ptoimlnfi, [>»v1opm#nt, and Evatuatfton 

A~1 Prapara *r • Community Survey 




A-2 Cota* v ■ Community Survey 

A-3 Rapon Ilia Findings of a Community Survey 

A'4 Orgariza an Occupatiohal Advisory Committee 

A-5 Maintain an Occupationil Advisory Committee 

Oavalop Program Goals and Obiectives 

A-7 CofXtuct an OccupaKOf^ai Analysis 

A-8 Davalop a Couraa of Study 

A-6 Davalop Long-Ranga Program Plans 

A-10 Conduct a Studant FoUow-Up Study 

A~11 EvaluMe Your Vocational Program 

Calagary B. inatmeHo.tal Planning 
B-1 Datarminci Naads arxJ Interests bf "Students 
Davalop Studant PerformarKe Objectives 
Davalop a Unit of instruction 
Davalop a Laaaon Plan 
Salact Studant Instructional Materials 
Prapara Taachar-Mada Instructional Materials 



B-2 
B-3 
B-4 
B-5 

Catagory C: Inalructlonal Cxacutton 

C-1 Diract Flaw Tnps 

C~2 Conduct GrouD Discussions, Parwl Discussions and 
Sympoaiums 

* C-3 Employ Brainstorming. Buzz Group, and Questton Box 
Tachniqutt 

C-4 Direct Stwiants m Instructing Other Students 

C-5 Employ^Slmuiation Techniques 

0-6 Guide Student Study 

C-7 Direct Student Laboratory Experience 

C-6 Direct Students m Apolying Problem-Solving Techniques 

C-9 Employ tfie Project Method 

C-10 if'troduce a Lesson 

C'11 Summarize a Lesson 

C-12 Ernplov Oral Quastioping Techniques 

Ol3 Err.pioy Reinforcement Techniq,jes 

C-14 Provide instruction for Slower and More Capable Learners 
C-15 Praaent an lUustratad Talk 
0-16 DefDonatrate a Manipulative SkiM 
C-ft Demonstrate a Concept or Principle 
C-18 Ir J{vtdu<»iize inatructfOn 
C-19 Employ the Team Teaching Approach 
C-20 llaa Subject Matter Experts to Present Informal. on 
C-21 Prepare Bulletin Boards and Exhibits 
C-22 Present Information with Model*. Real Obip-N and Flannel 
Boards 

C-23 Present Information with Overhead and C^paque f.^'p^ ^'s 

C-24 Preatnt Information with Filmstrips and Si toes 

C-25 Prasant Information with Films 

C-26 Present Information with Audio Recordings 

C-27 Present Information with Televised and Videotaped Matenafs 

C-2d Employ Programmed Instruction 

C-29 Present Information with the ^^aikboard and Flip Chart 

Catagory D: Inatrucional Evaluation 

D-1 Establish Student Performance Criteria 
Aaaeas Student Performance Knowtedqe 
Aaaesa Student Performance Attitudes 
Aaaasa Student Performance Skill*? 
Datermins Student Grcdes 
Evaluate Your Instrjctional Effectiveness 



D-2 
D-3 
D-4 
D-5 
OS 



Calagory C. tnalnjcttonal Managaman! 

E-1 Project Instructional Resource Needs 
E-2 IMnage Your Budgeting and Reporting Responsibilities 
E-3 Arrange for Impro* -Jtnent of Your Vocational Facilities 
E~4 Maintain a Filing oysterri 



E-5 Provide for Student Safety 

E-6 Provide for the First Aid Needs of Students 

E-7 Assist Students m Developing Self-Discipline 

E-8 Organize the Vocational Laboratory 

E-9 Manage the Vocational Laboratory 

Catagory F: QuManca 

r-1 Gather Student Data Using Formal Data-Collection Techniques 

F-2 Gatr>er Student Data Through Personal Contacts 

F-3 Use Conferences to Help Meet Sti«dent Needs 

F-4 Provide Information on Educational ^ Career Opportunities 

F -5 Assist Students in Applying for Employment or Further Education 

Catagory Q; School-Community RalaHona 

G- 1 Develop a School-Community Relations Plan for Your Vocational 
Program 

G-2 Give Presentations to Promote Your Vocational Program 
G-3 Develop Brochures ♦o Promote Your Vocational Program 
G-4 Prepare Displays to Promote Your Vocational Program 
G-5 Prepare iJews Reler>aes arxJ Articles Concerrnng Your Vocational 
Program 

G-€ Arrange for Television and RadfO Presentations Concerning Your 

Vocational **rogram 
G-7 Conduct an Open House 
G-8 Wdrit with M*imbers of the Community 
G-9 Work with State and Local Educators 
G-10 Obtain Feedback about Your Vocational Program 

Catagory H: Student Vocational Organization 

H-1 Devetop a Person? Philosophy Concerning Student Vocational 

Organizatici^s 
H-2 Establish a Stud<*nl Vocational Organization 
H~3 Prepare Student Vocational Organization Mp^^-bers for 

Leadership Role^ 

H-4 Assist Student Voct^ional Organization Members m Developing 
and Financing a Ye*.'ly Program of Activities 

H-5 Supervise Act/vlties of ti,^ Student Vocational Organization 

H-6 QukJa Participation In Studant Vocational Organization Contests 

Catagory I: Profoaalonal Role and Davalopmant 

1-1 Keep Up-to-Date Professionally 

1-2 Serve Your Teaching Profession 

j-3 Devetop an Active Personal Philosophy of Education 

1-4 Seryfe the School and Community 

1-5 Obtain a Suitable Teaching Position 

1-6 Provide Laboratory Experiences 'or Prospective Teachers 

1-7 Plan the Student Teaching Experience 

t-8 Supervise Student Teachers 

Category J: Coordination of Cooparatlva Education 

J 1 Establish Guidelines for Your Cooperative Vocational Program 

J -2 Manage the Attendance. Transfers, and Termina^.uns of Co-Op 
Students 

j-3 Enroll Students in Your Co-Op Program 

J-4 Secure Training Stations for Your Co-Op Program 

J- 5 Place Co-op Students on the Job 

J-6 Devetop the Training Ability of On-the-Job Instructors 

J-7 Coordinate On-the^ob Instruction 

J-8 Evaluate Co-Op Students On-the^ob Pe«1ormanc« 

J-9 Prt'-^are for Students Related Instruction 

J-lO Supervise an Fmployer-Fmpioyee Appreciation Event 

RELATED PUBLICATIONS 

Student Guide to Using Perfcmance-Based Teacher Education 
Matenals 

Resou'^8 Person Guide to Using Performance-Based Teacher 

EiJucatton Ma^er'als 
Guide to the Implementation of Penrormance- Based Teacher Education 



For Information r«9«rdlf>fl avallsblllty and pricas of thaaa matariala contact— 

AAVIM 

Amsrtc^n Associntton for Vocatlonai instructional Materials 
120 Enoineanng Canter a Univarsity of Gaorgia e Athans, QaorQla 30602 e (404) 542-2586 



